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I. Introduction 
The Myanmar Education Consortium (MEC) conducted a baseline study with 12 of its civil society 

organisation partners in August 2014 to 1) provide benchmarks to assess progress and impact 

resulting from the project interventions and 2) provide benchmarks to guide project implementation 

and set project targets.  The 12 MEC partners are each engaged in one of four programme 

components -- early childhood development (ECCD), complimentary basic education in ethnic areas, 

inclusive primary education for children with disabilities and non-formal education for out-of-school 

children -- in 10 states and regions across Myanmar.  In addition to the overall MEC logframe, a 

common logframe for the partners working in each of the programme components was developed 

jointly by MEC and the partners.   

The study was a joint baseline for the programme as a whole and a full report of the baseline study 

has been produced.  For the benefit of the partners, the MEC has requested that separate 

component reports be produced to enable the partners to more easily access the information that is 

relevant for them.  This report presents the findings relevant to projects on inclusive education.  

These projects focus on supporting children with disabilities to attend regular primary schools in 

their own villages.   

The report first provides a summary of the overall findings of the baseline survey in Section III. 

Section IV focuses on the situation of education for children with disabilities.  In Section IV, the 

report first provides some general findings and the educational attainment of children with 

disabilities in the whole MEC programme area.  This is followed by information on primary education 

services for children with disabilities which was collected through key informant interviews and 

focus group discussions from survey sites for projects on inclusive education only.   

II. Methodology 
The baseline collected data for the programme as a whole and provides information on the 

indicators for the study areas as a whole.  Although not specifically addressing individual partner 

projects, the study included one project township from each partner organization.  For the inclusive 

education component, the survey was conducted in Einme and Yekyi townships in the Ayerawaddy 

delta.  Three survey sites (wards or villages) were selected in each township. The survey also 

collected qualitative data on education services available in the sites for each specific programme 

component. 

The study used the following data collection methods:  

1) A household survey of households with children 5-9 years 

2) Visits to existing planned intervention schools in survey sites for:  

i. observation and secondary data collection;  

ii. key informant interviews with principals or senior teachers; and 

iii. key informant interviews with caregivers or teachers. 

3) A reading and mathematics assessment of students in Grades 3 and 51 in primary education 

schools in the survey sites.   

                                                           
1
 This report uses the international school grading system.  Grade 3 is equivalent to Standard 2 in the Myanmar 

system and Grade 5 to Standard 4.   



6 

4) Focus Group Discussions (FGDs) with School Management Committees, Parent Teacher 

Associations (PTAs) or with community members and village leaders. 

A total of 879 interviews were conducted in households with children 5-9 years throughout all the 

townships.  Among these, 545 households also completed an under-five questionnaire on early 

childhood development and 130 completed a disability questionnaire.  Key informant interviews 

were conducted in 31 schools with 29 principals/senior teachers and 42 caregivers/teachers, of 

which 6 principals/senior teachers and 12 teachers were from 6 schools in project sites for inclusive 

education.  Reading and math assessments were conducted with 402 children in 35 primary schools 

in all survey sites.  In addition, a total of 36 focus group discussions, six of which were from inclusive 

education project locations, were conducted with members of School Management Committees, 

PTAs, parents, teachers and community leaders. 

III. Overall Baseline Results 
This section presents a summary of the overall results of the baseline study for the MEC programme 

as a whole. 

ii. Logframe indicator values 

The full list of the baseline values for the MEC programme indicators and indicator definitions for all 

components are shown in Annex A.   

The key MEC impact indicator is Net Primary Enrolment, which is the percentage of children aged 5-

9 years who are in primary school.  The Net Primary Enrolment Rate in the survey areas is 84.9%, 

which is comparable to national figures.  However, the Gross Primary Enrolment rate (which counts 

children of all ages in primary school) is 107.8% which indicates that many children in primary school 

are over-aged.  There is no significant difference in the Net Primary Enrolment rates between boys 

and girls but the rate is slightly lower for children with disabilities (81.9%). 

The indicators relevant to inclusive education are discussed in the Section Error! Reference source 

not found.. 

iii. Literacy and numeracy levels 

Key stage literacy and numeracy levels are a key MEC outcome indicator.  Literacy and numeracy 

levels of Grade 3 and Grade 5 students were determined using a modified Early Grade Reading 

Assessment (EGRA) and Early Grade Math Assessment (EGMA) tool2.  The details of the EGRA and 

EGMA are described in the main baseline report.  A few children with disabilities were included in 

the EGRA and EGMA assessment but the literacy and numeracy levels of children with disabilities 

were not assessed separately. 

Literacy  

Reading ability was assessed by giving students a short passage and counting the number of correct 

words the student could read within a minute.  After reading the passage, students were asked to 

                                                           
2
 EGRA is an individually administered oral assessment of foundation literacy designed as an inexpensive and 

simple diagnostic of individual student progress in reading (edddata II, USAID, 2014).  EGMA is an oral 
assessment designed to measure a student's foundation skills in numeracy in the early grades (RTI 
International, 2014). 
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answer 4 questions about the passage.   Each question was given a score of 25 for a maximum score 

of 100.    

The average reading scores for all students is 92 words a minute and the average comprehension 

score is 50.  As expected, Grade 5 students performed better than Grade 3 students.  However, 

about 23% of Grade 5 students were not able to read a Grade 3 level text with desirable fluency and 

only 38% of Grade 5 students were able to get a perfect score for reading comprehension of Grade 3 

level. 

Overall, the assessment showed that although most students are able to read, many are not able to 

understand what they read, even at Grade 5.  The results also showed that children who do not 

speak the same language at home as in school have significantly lower comprehension scores. 

Contrary to the results from other studies, the survey showed that children without ECCD 

experience are better at reading than those who have ECCD experience.  As the survey did not 

collect any detailed information about the students or the type of ECCD experience of these 

students, it is not possible to explain the difference in findings.   

 

Chart 1: Grade 3 Reading and 
Comprehension Scores 

 

Chart 2: Grade 5 Reading and 
Comprehension Scores 

 

Numeracy 

For the mathematics test, students were asked to answer four questions, one each on addition, 

subtraction, multiplication and division.  All these concepts are taught in Grade 3.  Each question was 

given a score of 25 for a maximum score of 100.    

The mean score for numeracy in Grade 3 is 52.4 and Grade 5 is 70.9.  There is no significant 

difference in scores by gender in both grades.  While most students were able to answer the 

addition and subtraction questions correctly, the majority of students had difficulty in calculating 

multiplication and division, even in Grade 5.  About 70% of students in Grade 3 could not go beyond 

simple addition and subtraction problems, and only about 34% of students in Grade 5 could answer 

all questions correctly.  Mathematic abilities usually go beyond understanding of concepts, and 

involve practical application of the concepts; consequently, rote learning which is often used in the 

Myanmar education system will not help the students to achieve a high level in mathematics. 
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Chart 3: Mathematics Scores 

iv. Household factors affecting children’s education 

Availability of electricity 

More than 60% of households surveyed do not have electricity, and of those that do, many have it 

for less than 5 hours a day.  This hampers children’s ability to study in the night time.   

Access to school 

Distance from school is not a key issue in the survey sites.  Most households have a pre-school and 

primary school within 15 minutes from their home.  The majority of students go on foot to school.   

Parents or guardians pay substantial amounts for children to attend pre-school and primary school 

even though primary schooling is supposed to be free.  This appears to be a key factor affecting 

access to school for poor families.  

 
Chart 4: Educational Attainment of Mother or Caretaker 

 

Parental support 

Educational attainment of the mother or caretaker has been shown to have an influence on the 

likelihood that the mother will engage in learning activities with the child at an early age and in 

enrolment in pre-school3.  The household survey found that a majority of mothers or caretakers in 

the survey sites either did not finish primary school or stopped at this level.   

Of the households interviewed only 12.1% have had contact with the school and 8.6% have attended 

parenting education training.  Nevertheless, 89.3% of respondents demonstrated positive attitudes 

                                                           
3
 (Ministry of National Planning and Economic Development, Ministry of Health, UNICEF, 2011, pp. 41-42) 
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towards parenting including rejection of physical punishment, allowing time for play after school and 

supporting equal opportunities for boys and girls4.    

Working children 

About 63% of children in the survey work in the home.  Of these, about 20% spend two to four hours 

working and 20% work for more than four hours.  About 12% of children work outside the home, 

about half of these for pay and half without pay.   

Mother tongue instruction 

About 73% of respondents think that it is important for children to receive mother tongue 

instruction.  The question in the household questionnaire was not clear if this referred to mother 

tongue as the medium of instruction or teaching mother tongue as a subject.  The percentage was 

the same for both households with Myanmar as the mother tongue of the head of the household 

and those with other ethnic languages as the mother tongue (Table 1).  In focus group discussions, 

many respondents in ethnic regions indicated that it is important for children to learn their mother 

tongue in school; however, they also recognised the importance of learning English and Myanmar.  

They noted that the inability to speak Myanmar is a barrier for children in ethnic areas to attend 

secondary and higher education as they have difficulties to attend government schools and there are 

not many secondary and higher education schools within the ethnic education systems.   

 

Table 1: Attitudes to mother tongue instruction 
Mother tongue of head 
of household 

Percent of 
households in 

survey 

Percent who consider it 
important to receive mother 

tongue instruction 

Percent who know of 
schools that provide 

mother tongue lessons 

Myanmar 30.9% 73.8% 24.3% 

Ethnic languages 69.1% 72.2% 69.6% 

IV. Findings on Children with Disabilities 

i. General findings 

The study sought to ensure the inclusion of children with disabilities in the household survey which 

covers the programme areas as a whole.  Consequently, the household sample was boosted to 

ensure that an adequate number of households with children with disabilities were interviewed.  It is 

recognized however that there were many limitations in the study in this area as there was limited 

expertise to adequately identify and assess these children, in particular children with learning 

disabilities. 

According to the CESR of 20135, special needs education or inclusive education in Myanmar is being 

implemented to help individuals with disabilities as well as socially disadvantaged individuals, 

including ethnic minorities and people from poor households, to learn/study in a regular school.  

Currently, students with disabilities tend to study at public schools, while students with social 

disadvantages often end up studying within monastic education schools.  The CESR goes on to 

mention that in addition to the need to establish individual learning achievement/targets according 

                                                           
4
 At least two of three attitudes are positive. 

5
 (Ministry of Education, Government of Myanmar, 2013) 
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to an individual’s degree of disability, there are currently no clear criteria for judging children with 

disabilities, including that for identifying the degree of disability. 

Among the children with disabilities surveyed in the household survey, 16.2% had a hearing 

disability, 8.5% a seeing disability, 30.0% a physical disability and 23.8% a learning disability.  The 

higher number of children with a physical disability may be because the survey sites included many 

remote and fragile environments exposed to past conflict and instability.   

ii. Educational attainment for children with disabilities 

The Net Primary Enrolment Rate for children with disabilities, 81.9%, is comparable with that for 

other children.  Apart from this indicator, it is difficult to assess other indicators on educational 

attainment for children with disabilities due to the lower level of reliability of the data (i.e. they have 

coefficient of variation higher than 10%) resulting from the smaller sample size.  In general, 

however, the indicators on educational attainment for children with disabilities tend to be lower 

than that for all children combined except for Net Primary Intake rate.  The comparison for primary 

school educational attainment indicators is shown in Chart 5.   

 

Chart 5: Comparison of indicators for children with disabilities 

While children with disabilities are being enrolled in primary school, the survey showed that a large 

percentage of these children do not attend school regularly.  The household survey indicated that 

only 22% of children with disabilities attended school for at least 80% of the time in the previous 

month.  This is likely because the majority of the schools do not provide any additional support for 

children with disabilities.  As a result, the Grade Promotion rates and Net Primary School Completion 

rates for children with disabilities are lower.  Consequently, the percentage of children with 

disabilities aged 5-15 years who are out of school also appears to be higher (Table 2) than for all 

children combined.   

Among the households with children with disabilities who are not going to school, the following 

reasons were given for why the child is not in school.   Key reasons given were – not able to learn 

and cannot go to school.  As noted in the next section, most schools do not have strategies to 
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provide additional support and make schools accessible for children with disabilities.  The lack of 

support is likely the reason that children with disabilities have difficulties and drop out of school. 

Table 2: Out-of-school children 

 Boys Girls Children 

with 

Disabilities 

Total 

Percentage of out-of-school children (5-
15 years) 

19.2% 16.6% 21.2% 17.8% 

 
Table 3: Reasons Children with Disabilities are Not in School 

Reasons for not being in school Percent 

Cannot learn 30.2% 

Cannot get to school 20.9% 

No school in the area 14.0% 

Not interested in school 14.0% 

Education too costly 7.0% 

Other 14.0% 

 

iii. Education services for children with disabilities 

In general, most schools in the MEC programme areas do not provide access for children with 

disabilities and most teachers have not been trained to work with such children.  In some schools, 

some teachers noted that this is because they do not have children with disabilities in their schools 

but this begs the question of why these children are not in those schools.  

There were six government primary schools visited in the inclusive education project sites, of which 

two were part of middle schools.   

Access to services 

Most of the schools visited by the survey indicated that they usually accept all children who would 

like to attend the school.  However, there are no specific strategies or actions to encourage children 

with disabilities to come to the schools.  Two of the pre-schools and half of the primary schools 

mention that they give special attention to those with disabilities but no specific strategy or action is 

in place.   None of the non-formal education centers have strategies to encourage children with 

disabilities to attend, the reason given being because the non-formal education facilitators have no 

experience in teaching children with disabilities.  However, there were two students identified as 

children with disabilities enrolled in the NFE centers, one with difficulty in seeing and the other with 

learning difficulties. 

Of the schools in the inclusive education project sites, only one of the six schools has a specific 

strategy for supporting children who need extra support.  The school provides extra teaching hours 

for one and a half hours in the afternoon and two hours in the weekends for these children.  The 

school however did identify any children with a learning disability in the enrolment data provided.  

In one school with 16 children with disabilities, including seeing, hearing and physical disabilities, the 

school indicated that no specific support is provided to children with disabilities because the children 

do not need it but their friends help them if needed.   
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Overall, there were 88 children with disabilities reported in the 19 primary schools visited, with 

significantly more boys with disabilities than girls.  Of the 88, 39% have a physical difficulty.  

Approximately half of the children with disabilities are in the four non-government schools in the 

ethnic areas and the majority of them are in the IDP camps.  In the inclusive education project sites, 

there were 29 children with disabilities in the 6 schools visited, of which 16 of the children were 

enrolled in one school.  Among the 29 children, six have a seeing difficulty, two have a hearing 

disability, ten have a physical disability, ten have a learning disability and one has a physical and 

learning disability. 

About half the pre-schools and two-thirds of the 19 primary schools in the MEC survey sites visited 

have buildings and classrooms which are accessible to children with a disability.  One of the three 

non-formal education centers visited say that their classrooms are accessible to children with 

disabilities.  In the projects for inclusive education, only three of the six schools have buildings and 

classrooms that are accessible for children with disabilities.   

Some schools indicated that the latrines and drinking water facilities in the schools are accessible for 

children with disabilities but most of the schools in the survey have no special arrangements to 

provide accessibility to these facilities for children with disabilities.  In the sites for inclusive 

education for children with disabilities, all the schools indicated that the students, including children 

with disabilities, are able to access drinking water without difficulties but two of the schools 

indicated that handwashing facilities are not accessible to all children.   

Teaching and learning approach 

The majority of schools do not adapt learning materials for children with disabilities.   In the 19 

primary schools visited, only a fifth of the school teachers interviewed adapt the materials for 

children with disabilities.  None of the caregivers in pre-schools and non-formal education 

facilitators adapt their learning materials for children with disabilities. In the sites for inclusive 

education, only one of the 12 teachers interviewed said that they adapt learning materials for 

children with disabilities. In one of the schools visited in these sites, there are two children identified 

as children with learning difficulties who have been repeating the same grade (Grade 1) for 2 to 3 

years, and teachers do not know how to help them to learn.  This reflects the lack of knowledge and 

skills among teachers on how to help children with disabilities even when they are in school. 

The household survey found that only about 18% of children with disabilities get extra help within 

schools regardless of the kind of school.  Most children with disabilities take the same examinations 

as other students under the same conditions.  As a result children with disabilities tend to do less 

well when compared with regular children in school.  There is lack of consideration for each disabled 

student to study according to his/her degree of disability including an appropriate support system 

and evaluation for these individuals.  

Training of teachers 

Overall, the majority of teachers have not received any training to work with children with 

disabilities.  In the ECCD centers visited, two of nine caregivers have received training on inclusive 

education.  Fortunately, in the schools in IDP camps where there are more children with disabilities, 

many of the teachers interviewed in the schools in the IDP camps schools have received training on 

inclusive education for working with children with disabilities.   
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In the survey sites for inclusive education, none of the 12 teachers interviewed indicated that they 

had received any training on working with children with disabilities although most of received initial 

training and some refresher training.  Similarly, none of the school management committees had 

received any training on disability inclusion.   

iv. Household and community factors affecting education for children with 

disabilities 

Despite the barriers noted, the study showed that a majority of people surveyed have positive 

attitudes towards schooling for children with disabilities.  Seventy eight percent of total households 

interviewed responded positively to 2 of the 3 questions: whether children with disabilities should 

go to school; whether they should be integrated in regular schools: and whether they should get 

special help in regular schools.  The positive attitudes were also reflected in focus group discussions 

where respondents noted that there is no discrimination against children with disabilities. 

V. Conclusions 
The following are some of the key implications of the findings of the overall survey for consideration 

by MEC for further study and in the development of its programme with its partners. 

1. The study shows that there are positive attitudes towards schooling for children with disabilities 

in the community and enrolment for children with disabilities in primary school is comparable 

with that of other children.  However, it appears that children with disabilities are not attending 

school regularly and educational attainment is somewhat lower than other children.  This is 

likely because although children with disabilities are being accepted into regular schools, most 

teachers have not been trained to work with these children.  Most teachers do not adapt 

materials for children with disabilities and no additional assistance is provided in the classroom.  

Furthermore, there are no accepted tools for assessing and thus identifying children with 

disabilities, in particular those with learning disabilities.  MEC should support its partners to pilot 

models for inclusive education which can be promoted for wider acceptance in the government 

education system. 

2. The study shows that children who speak the same language as that used in school have better 

comprehension rates highlighting the importance of mother tongue instruction in schools.  The 

majority of the households interviewed consider it important to learn mother tongue, as well as 

Myanmar and English in the ethnic areas.  Many of the schools supported by the MEC in the 

ethnic areas are government schools with Myanmar as the medium of instruction.  The MEC 

should consider supporting partners to: 

a. Develop methods and materials for teaching Myanmar as a second language to 

students in ethnic areas.  Currently, the same teaching methods and materials used 

for teaching Myanmar to Myanmar students are used with ethnic children.  As a 

result, ethnic children may learn to read and write Myanmar but do not necessarily 

understand the language. 

b. Support schools to introduce and strengthen methods for teaching of ethnic 

languages in schools where Myanmar is the medium of instruction. 

c. Provide support for use of mother tongue in the classroom for explaining concepts 

and instructions where Myanmar is the medium of instruction.  This may include 

supporting teacher assistants and adapting teacher recruitment policies to ensure 
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that there is a teacher who can speak the language of the children in each 

classroom. 

3. Many of the children in school are over-aged indicating late entry into school and high repetition 

rates.  In addition to tracking net enrolment rates, MEC should assess the gross enrolment rates 

to better understand enrolment levels in schools.  Furthermore, MEC should support partners to 

better understand why children are starting school late in order to be able to better address this 

issue.   

4. Although there is a relatively high primary school enrolment rate, the study shows that there is a 

high drop-out rate particularly in secondary school and there are many children who are not in 

school.  While there is community support for education for out-of-school children, the coverage 

and enrolment in non-formal education centers visited is very low, particularly for girls.  MEC 

should support its partner working with out-of-school children to identify the barriers for 

attending non-formal education, particularly for girls in order to increase its coverage. 

5. A number of indicators from the study are not consistent with the findings from other studies, in 

particular the lower reading ability of students who have attended a pre-school in comparison 

with those who have not, as well as the high percentage of children in first grade who have 

attended a pre-school.  MEC should carry out additional studies to better understand the 

reasons for the differences. 

6. Most of the schools have inadequate facilities.  In particular, there is a need to improve water 

and sanitation facilities, particularly in non-government schools.  MEC should consider providing 

support for these areas to its partners. 

7. Although there appears to be significant community involvement in school management bodies 

and Parent Teacher Associations, these bodies have a minimal role and most of school 

management is led by the school principal.  MEC should support partners to find ways to better 

promote community involvement, for example in extra-curricular activities. 

8. The survey found that most schools have inadequate funds and fees are currently being 

collected in pre-schools limiting accessibility by some children.  In order to better understand 

financial management and financing needs in non-government schools, including in community 

and Ethnic Education Department schools and non-formal education centers, MEC should 

support a cost and financing study in collaboration with its partners. 
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Annex A: Baseline values of MEC indicators6 
Baseline indicator Boys Girls Children 

with 
Disabilities 

Total Indicator definition 

Impact Indicators      

Net primary enrolment rate 83.6% 86.2% 81.9% 84.9% Percent of children 5-9 years who are enrolled in primary school 

Gross primary enrolment rate 108.9% 106.8% 105.7% 107.8%  Percent of children of any age enrolled in primary school over the 
children 5-9 years 

Grade 3 promotion rate 76.9% 74.6% 66.7% 75.7% Proportion of children who are in Grade 3 this year and were in Grade 
2 last year 

Grade 5 promotion rate 72.2% 72.0% 54.5% 72.2% Proportion of children who are in Grade 5 this year and were in Grade 
4 last year 

Outcome Indicators      

Net primary school completion rate 12.1% 16.5% 6.7% 14.1% Proportion among children nine years old who are in the last grade of 
primary school 

Gross primary school completion rate 63.0% 82.7% 53.3% 72.3% Proportion of children of any age who are in the last grade of primary 
school over children of age nine years 

Transition rate to secondary school 89.8% 83.3% 90.9% 86.4% Percentage of children in the first year of secondary school (Grade 6) 
this year who were in the last year of primary school the year before 
(Grade 5)  

Net secondary enrolment rate 37.2% 43.1% 27.5% 40.2% Percent of children 10-15 years who are enrolled in secondary school 

Gross secondary enrolment rate 42.9% 51.2% 30.4% 47.1% Percent of children of any age enrolled in secondary school over the 
children 10-15 years 

Early Childhood Development      

Net intake rate in primary education 48.7% 45.7% 63.1% 47.2% Percent of children in the first grade of primary school (Kindergarten in 
Myanmar) who are of the official primary school-entrance age (5 
years) 

Gross intake rate in primary education 158.5% 152.0% 200.0% 155.2% Percent of children in the first grade of primary school (Kindergarten in 
Myanmar) of any age over the children of 5 years 

Early Child Development Index
7
 70.6% 77.4% 86.7% 73.6% Percentage of children who are developmentally on track in at least 

three of these four domains -- literacy-numeracy, physical, social-
emotional, and learning domains 

                                                           
6
 The figures in red have a higher standard error due to the smaller sample size for the calculation of the indicator.  This means that the estimate has a lower level of 

reliability. 
7
 See main report for a full explanation of Early Child Development Index. 
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Baseline indicator Boys Girls Children 
with 
Disabilities 

Total Indicator definition 

Children with Special Needs      

Percentage of children with disabilities who 
attend primary school with at least 80% 
attendance  

16.7% 

 

35.7% 

 

NA 22.0% Percent of children with disabilities with at least 80% attendance at 
primary school in the previous month  

Results Indicators      

Early Childhood Development      

Percentage of children currently in the first 
grade of primary school who have benefitted 
from an ECCD intervention 

58.5% 

 

62.2% 

 

76.3% 

 

60.3% 

 

Percent of children in first grade (KG) who attended pre-school during 
the previous school year 

Net ECCD enrolment ratio 22.3% 23.3% 21.4% 22.7% Percent of children 3-4 years who are enrolled in a pre-school 

Gross ECCD enrolment ratio 34.8% 37.0% 28.6% 35.8% Percent of children any age enrolled in a pre-school 

Percentage of households with school-going 
children where one member has attended 
parenting education training 

   8.6% Percent of households with pre-school aged children where one 
member has attended parenting education training 

Percentage of respondents who have positive 
attitudes towards parenting practices 

   89.3% Percent of respondents who have 2 of 3 positive attitudes towards 
parenting practices (physical punishment, time for play, equal 
opportunities for girls for schooling) 

Complementary Education      

Grade 3 promotion rate in complementary 
education system schools 

68.6% 67.4% 66.7% 68.0% Percent of children in Grade 3 in 2013-2014 school year and were in 
Grade 2 in 2012-2013 school year in complementary education project 
townships 

Percentage of households where an adult has 
had contact with the school  

   12.1% Percent of households where an adult has had contact with the school 

Children with Special Needs      

Percentage of respondents with positive 
attitudes towards inclusive schooling for 
children with disabilities 

   77.7% Percent of respondents with at least 2 of 3 positive attitudes towards 
children with disabilities (ability to attend school, integration into 
regular schools, special help in regular schools) 

Out-of-School Children      

Percentage of respondents with positive 
attitudes towards education for out of school 
children 

   93.2% Percent of respondents with 1 of 2 positive attitudes towards 
education for out of school children (ability to receive non-formal 
education, knowledge of non-formal education facilities) 
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