
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

DantDaLun Management and Consulting Services 
January 2015 

 
  

 

Myanmar Education Consortium 
 

BASELINE STUDY  

Basic Complimentary Education Component  

 



1 

 

 

 

Acknowledgements 
DantDaLun would like to thank all those who have contributed to making this study possible.  In 

particular, the study team would like to thank the MEC partners who provided the time and effort of 

their staff to work as enumerators, as well as on the ground support during the data collection 

process.  Thanks is also extended to the MEC team for their flexibility and willingness to provide 

support when needed. 

DantDaLun appreciates the hard work of the study team – Lead Consultants Steven Lanjouw and 

Choo Phuah; National Consultant, U Win Aung; Team Leaders, Roi Nu, Pyone Aye Kyi and Khin 

Maung U, and Data Analyst and Statistician, U Zaw Win and Nelie Janssen, as well as the data 

processing team. 

 

 

 

 

 

 

 

 

 

 

 

 

DantDaLun Management and Consulting Services is a Myanmar registered company providing consulting and 
research services to local and international organizations working in Myanmar and Southeast Asia to 
accelerate improvements in the lives of the people of the region. 

2A/3 Thirimingalar Lane, 7 Mile Mayangone Township, Yangon, Myanmar 

dantdalun@gmail.com 

  



2 

Acronyms 
 

ECCD  Early Childhood Development 

ECDI  Early Children Development Index 

EGRA  Early Grade Reading Assessment 

EGMA  Early Grade Math Assessment 

FGD  Focus Group Discussions 

IDP  Internally Displaced Populations 

MEC  Myanmar Education Consortium 

MICS  Myanmar Indicator Cluster Survey 

PTA  Parent Teacher Association 

 

  



3 

Table of Contents 

 

Acknowledgements ................................................................................................................................. 1 

Acronyms ................................................................................................................................................ 2 

Table of Contents .................................................................................................................................... 3 

I. Introduction ............................................................................................................................... 5 

II. Methodology .............................................................................................................................. 5 

III. Overall Baseline Results ............................................................................................................. 6 

i. Logframe indicator values ...................................................................................................... 6 

ii. Household characteristics and factors affecting children’s education .................................. 6 

Ethnicity, religion and mother tongue ............................................................................ 6 

Type of school ................................................................................................................. 6 

Availability of electricity .................................................................................................. 7 

Access to school .............................................................................................................. 7 

Parental support .............................................................................................................. 7 

Working children ............................................................................................................. 8 

Out-of-school children .................................................................................................... 8 

Mother tongue instruction .............................................................................................. 8 

IV. Findings on Primary Education .................................................................................................. 9 

i. Children’s educational attainment ......................................................................................... 9 

Net intake rate in primary school .................................................................................. 10 

Primary school enrolment ............................................................................................. 10 

Grade promotion rate ................................................................................................... 11 

Primary school completion............................................................................................ 12 

Literacy and numeracy levels ........................................................................................ 12 

ii. Primary level education services .......................................................................................... 14 

Access to services .......................................................................................................... 14 

Learning environment ................................................................................................... 15 

Teaching and learning approach ................................................................................... 15 

Teacher recruitment and training ................................................................................. 17 

Community involvement ............................................................................................... 18 

School management ...................................................................................................... 19 



4 

V. Children with Disabilities.......................................................................................................... 20 

iii. Educational attainment for children with disabilities .......................................................... 21 

iv. Education services for children with disabilities .................................................................. 21 

v. Household and community factors affecting education for children with disabilities ........ 21 

VI. Conclusions .............................................................................................................................. 21 

VII. Bibliography ............................................................................................................................. 24 

Annex A: Baseline values of MEC indicators .................................................................................. 25 

 

 

List of Tables 

Table 1: Ethnicity of head of household ................................................................................................. 6 

Table 2: Religion of head of household .................................................................................................. 6 

Table 3: Mother tongue of head of household ....................................................................................... 6 

Table 4: Attitudes to mother tongue instruction .................................................................................... 8 

Table 5: Children's educational attainment at primary level.................................................................. 9 

Table 6: Age profile of children in different grades (in years) .............................................................. 10 

 

List of Charts 

Chart 1: Type of school or pre-school children are attending ................................................................ 7 

Chart 2: Educational Attainment of Mother or Caretaker ...................................................................... 7 

Chart 3: Children not in school by age group ......................................................................................... 8 

Chart 4: Grade 3 Reading and Comprehension Scores ......................................................................... 13 

Chart 5: Grade 5 Reading and Comprehension Scores ......................................................................... 13 

Chart 6: Literacy Test Scores by Language Background ........................................................................ 13 

Chart 7: Mathematics Scores ................................................................................................................ 14 

Chart 8: Teacher's Language of Instruction in Ethnic Children Majority Schools ................................. 16 

  



5 

I. Introduction 
The Myanmar Education Consortium (MEC) conducted a baseline study with 12 of its civil society 

organisation partners in August 2014 to 1) provide benchmarks to assess progress and impact 

resulting from the project interventions and 2) provide benchmarks to guide project implementation 

and set project targets.  The 12 MEC partners are each engaged in one of four programme 

components -- early childhood development (ECCD), complimentary basic education in ethnic areas, 

inclusive primary education for children with disabilities and non-formal education for out-of-school 

children -- in 10 states and regions across Myanmar.  In addition to the overall MEC logframe, a 

common logframe for the partners working in each of the programme components was developed 

jointly by MEC and the partners.   

The study was a joint baseline for the programme as a whole and a full report of the baseline study 

has been produced.  For the benefit of the partners, the MEC has requested that separate 

component reports be produced to enable the partners to more easily access the information that is 

relevant for them.  This report presents the findings relevant to projects on basic complementary 

education.  These projects focus on primary education for children of ethnic nationalities whose 

mother tongue is not Myanmar.  Consequently, the report provides a summary of the overall 

findings of the survey (Section III) but focuses on the survey findings related to primary education 

and mother tongue issues (Section IV).    

II. Methodology 
The baseline collected data for the programme as a whole and provides information on the 

indicators for the study areas as a whole.  Although not specifically addressing individual partner 

projects, the study included one project township from each partner organization.  For the basic 

complementary education component, the survey was conducted in Moemauk, Kunlong, Pekhon 

and Hlaingbwe townships.  Three survey sites (wards or villages) were purposively selected in each 

township. The survey also collected qualitative data on education services available in the sites 

relevant to the programme component planned for the site.    

The study used the following data collection methods:  

1) A household survey of households with children 5-9 years 

2) Visits to existing planned intervention schools in survey sites for:  

i. observation and secondary data collection;  

ii. key informant interviews with principals or senior teachers; and 

iii. key informant interviews with caregivers or teachers. 

3) A reading and mathematics assessment of students in Grades 3 and 51 in primary education 

schools in the survey sites.   

4) Focus Group Discussions (FGDs) with School Management Committees, Parent Teacher 

Associations (PTAs) or with community members and village leaders. 

A total of 879 interviews were conducted in households with children 5-9 years throughout all the 

townships.  Among these, 545 households also completed a under-five questionnaire component on 

early childhood development, and 130 completed a disability questionnaire.  Key informant 

                                                           
1
 This report uses the international school grading system.  Grade 3 is equivalent to Standard 2 in the Myanmar 

system and Grade 5 to Standard 4.   
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interviews were conducted in 31 schools with 29 principals/senior teachers and 42 

caregivers/teachers, of which 12 principals/senior teachers and 18 teachers were from 13 schools in 

complementary education project sites.  Reading and math assessments were conducted with 402 

children in 35 primary schools including schools in locations implementing projects for ECCD and 

out-of-school children.  In addition, a total of 36 focus group discussions, 12 of which were from 

basic complementary education project locations, were conducted with members of School 

Management Committees, PTAs, parents, teachers and community leaders. 

III. Overall Baseline Results 
This section presents a summary of the overall results of the baseline study for the MEC programme 

as a whole. 

i. Logframe indicator values 

The full list of the baseline values for the MEC programme indicators and indicator definitions for all 

components is in Annex A.  The indicators relevant to primary education are discussed in Section 0. 

ii. Household characteristics and factors affecting children’s education  

Ethnicity, religion and mother tongue 

The ethnicity, religion and mother tongue of the heads of households interviewed are shown in 

Table 1, Table 2 and Table 3.   Fifty households did not answer the question on mother tongue. 

Table 1: Ethnicity of head of household 
Ethnicity Percent 

Myanmar 28.6 

Kayin 21.2 

Kachin 14.4 

Shan 8.2 

Kayah 5.9 

Pa O 5.3 

Lahu 4.8 

Wa 4.2 

Chinese (Kokang) 4.0 

Other 3.4 

Total 100.0 
 

Table 2: Religion of head of household 
Religion Percent 

    Buddhist 56.1 
    Christian 41.8 
    Animist 1.3 
    Muslim 0.9 
    Total 100.0 
    

 

Table 3: Mother tongue of head of household 
Mother tongue Percent 

Myanmar 30.9 

Kayin (Sagaw) 21.6 

Jingphaw  13.3 

Kayan 8.3 

Tai Lon Shan 7.8 

Pa O 5.8 

Lahu 5.1 

Kokang 3.0 

Other 5.2 

Total 100.0 
 

Type of school 

Chart 1 shows the type of school the children in the survey sites are attending.  The majority of the 

children (75.2%) are attending government schools or pre-schools, 12.1% are in complementary 

education systems and 8.7% are attending community schools or pre-schools.  
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Availability of electricity 

More than 60% of households surveyed do not have electricity, and of those that do, many have it 

for less than 5 hours a day.  This hampers children’s ability to study in the night time.   

Access to school 

Distance from school is not a key issue in the survey sites.  Most households have a pre-school and 

primary school within 15 minutes from their home.  The majority of students go on foot to school.   

Parents or guardians pay substantial amounts for children to attend pre-school and primary school 

even though primary schooling is supposed to be free.  This appears to be a key factor affecting 

access to school for poor families.  

 

Chart 1: Type of school or pre-school children are attending 

Parental support 

Educational attainment of the mother or caretaker has been shown to have an influence on the 

likelihood that the mother will engage in learning activities with the child at an early age and in 

enrolment in pre-school2.  The household survey found that a majority of mothers or caretakers in 

the survey sites either did not finish primary school or stopped at this level.   

 
Chart 2: Educational Attainment of Mother or Caretaker 

                                                           
2
 (Ministry of National Planning and Economic Development, Ministry of Health, UNICEF, 2011, pp. 41-42) 
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Of the households interviewed, only 12.1% have had contact with the school and 8.6% have 

attended parenting education training.  Nevertheless, 89.3% of respondents demonstrated positive 

attitudes towards parenting including rejection of physical punishment, allowing time for play after 

school and supporting equal opportunities for boys and girls3.    

Working children 

About 63% of children in the survey work in the home.  Of these, about 20% spend two to four hours 

working and 20% work for more than four hours.  About 12% of children work outside the home, 

about half of these for pay and half without pay.   

 

Chart 3: Children not in school by age group 

Out-of-school children 

The household survey indicates that 17.8% of school-aged children 5-15 years old are not in school 

in the survey locations.  An age analysis of children who are not in school (Chart 3) shows that the 

percentage of children out-of-school increases significantly for children older than 14 years.  This 

observation was also mentioned in numerous focus group discussions in the survey sites.  The high 

dropout is often attributed to the lack of a secondary school in the village or due to the need to 

work, either in the home to take care of siblings or outside the home to earn money. 

Table 4: Attitudes to mother tongue instruction 
Mother tongue of head 
of household 

Percent of 
households in 

survey 

Percent who consider it 
important to receive mother 

tongue instruction 

Percent who know of 
schools that provide 

mother tongue lessons 

Myanmar 30.9% 73.8% 24.3% 

Ethnic languages 69.1% 72.2% 69.6% 

Mother tongue instruction 

About 73% of respondents think that it is important for children to receive mother tongue 

instruction.  The question in the household questionnaire was not clear if this referred to mother 

tongue as the medium of instruction or teaching mother tongue as a subject.  The percentage was 

the same for both households with Myanmar as the mother tongue of the head of the household 

and those with other ethnic languages as the mother tongue (Error! Reference source not found.).  

In focus group discussions, many respondents in ethnic regions indicated that it is important for 

children to learn their mother tongue in school; however, they also recognised the importance of 

learning English and Myanmar.  They noted that the inability to speak Myanmar is a barrier for 

                                                           
3
 At least two of three attitudes are positive. 
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children in ethnic areas to attend secondary and higher education as they have difficulties to attend 

government schools and there are not many secondary and higher education schools within the 

ethnic education systems.   

IV. Findings on Primary Education  
This section presents the data on primary education which is relevant for basic complementary 

education projects.  Quantitative data on children’s education attainment was collected from all 

survey sites and only one indicator was calculated specifically for the complementary education 

sites.  Qualitative data on primary education services was collected through key informant 

interviews in primary schools and focus group discussions and the information described below is 

from the basic complementary education project locations.  In the main report, the qualitative 

findings on education services available in primary schools included data from schools implementing 

inclusive education projects; this data has been excluded from this report.   

i. Children’s educational attainment 

The indicators related to educational attainment for primary schools are shown in Table 5.   

Table 5: Children's educational attainment at primary level4 

Primary level educational attainment Boys Girls Children 
with 

Disabilities 

Total National figures 
(where 

available) 

Impact Indicators      

Net Primary Enrolment Rate 83.6% 86.2% 81.9% 84.9% 84.6% (CESR) 

90.2% (MICS) 

Gross Primary Enrolment Rate 108.9% 106.8% 105.7% 107.8%   

Grade 3 Promotion Rate 76.9% 74.6% 66.7% 75.7%  

Grade 5 Promotion Rate 72.2% 72.0% 54.5% 72.2%  

Outcome Indicators      

Net Intake Rate in Primary Education 48.7% 45.7% 63.1% 47.2% 74.4% (MICS) 

Gross Intake Rate in Primary 
Education 

158.5% 152.0% 200.0% 155.2%  

Net primary school completion rate 12.1% 16.5% 6.7% 14.1% 54.2% (MICS) 

Gross primary school completion rate 63.0% 82.7% 53.3% 72.3% 68.6% (CESR) 

Children with disabilities      

Percentage of children with disabilities 
who attend primary school with at least 
80% attendance in the previous month  

16.7% 

 

35.7% 

 

NA 22.0%  

Results Indicators      

Complementary Education      

Grade 3 Promotion Rate in 
complementary education system schools 

68.6% 67.4% 66.7% 68.0%  

 

  

                                                           
4
 The figures in red have a higher standard error due to the smaller sample size for the calculation of the 

indicator.  This means that the estimate has a lower level of reliability. 
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Net intake rate in primary school 

 

The Net Intake Rate in the MEC programme areas is 47.2%.  This is relatively low in comparison with 

national rate of 74.4% indicating that a low percentage of children in the survey areas enter primary 

school at age five.  When examining the Gross Intake Rate in Primary School, the figure 155.2% 

shows that the number of children in Grade 1 far exceeds those of the official school-entrance age.  

Error! Not a valid bookmark self-reference. shows that the mean age of children in Grade 1 in the 

survey is 7 years with the oldest child already 13 years old.  The late entry age is reflected 

throughout all grades and all gross enrolment indicators are significantly higher than net enrolment.  

There is no statistical difference in the intake rates between boys and girls (this is true of all key 

enrolment indicators in primary schools in this survey).   

Table 6: Age profile of children in different grades (in years) 

Grade Official age Mean age Minimum age Maximum age 

Pre-school 3-4 4.63 3 6 

1 5 6.98 4 13 

2 6 8.19 6 15 

3 7 9.21 6 16 

4 8 10.43 6 17 

5 9 11.02 8 17 

6 10 12.28 8 17 

7 11 12.58 7 18 

8 12 14.02 11 17 

9 13 14.96 13 18 

10 14 15.93 15 18 

Primary school enrolment 

Net Primary Enrolment Rate is a key impact indicator for the MEC.  The data shows a high 

percentage of children in the MEC programme areas are attending primary school as indicated by 

the Net Primary Enrolment Rate of 84.9%.  This is comparable to the national figure of 84.6% in 

2011-2012 as reported in the Comprehensive Education Sector Review (CESR)5 and but lower than 

the MICS figure of 90.2%.  As noted previously, there is no statistically significant difference in the 

Net Primary Enrolment Rate for boys and for girls.  The high level of enrolment in primary schools 

                                                           
5
  (Ministry of Education, Government of Myanmar, 2013, p. 109) 

Net Primary Enrolment Rate is the percent of children 5-9 years who are enrolled in primary school 

Gross Primary Enrolment Rate is the percent of children of any age enrolled in primary school over 
the children 5-9 years 

Net Intake Rate in Primary Education is the percent of children in the first grade of primary 
school (Kindergarten in Myanmar) who are of the official primary school-entrance age (5 years) 

Gross Intake Rate in Primary Education is the percent of children in the first grade of primary 
school (Kindergarten in Myanmar) of any age over the children of 5 years 
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was also reported in focus group discussions with many respondents noting that this is because 

primary school education is now free and the government is providing textbooks and other school 

materials.  As noted from the Net Primary Intake Rate, most children however are over the official 

school age when they enter school and there are many children in primary school who are over-aged 

(see  
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Net intake rate in primary school 

 

The Net Intake Rate in the MEC programme areas is 47.2%.  This is relatively low in comparison with 

national rate of 74.4% indicating that a low percentage of children in the survey areas enter primary 

school at age five.  When examining the Gross Intake Rate in Primary School, the figure 155.2% 

shows that the number of children in Grade 1 far exceeds those of the official school-entrance age.  

Error! Not a valid bookmark self-reference. shows that the mean age of children in Grade 1 in the 

survey is 7 years with the oldest child already 13 years old.  The late entry age is reflected 

throughout all grades and all gross enrolment indicators are significantly higher than net enrolment.  

There is no statistical difference in the intake rates between boys and girls (this is true of all key 

enrolment indicators in primary schools in this survey).   

Table 6).  This is also reflected in the higher Gross Primary Enrolment Rate of 107.8%. 

The relatively high enrolment rate however does not detract from the fact that there are still 

significant numbers of children who are not in school even though primary education is free in 

Myanmar.   

While the Net Primary Enrolment Rate for children with disabilities (81.9%) is only slightly lower in 

comparison with that for all children, a large percentage of these children do not attend school 

regularly.  The household survey showed that only 22% of children with disabilities attended school 

for at least 80% of the time in the previous month.  The majority of the schools visited do not 

provide any additional support for children with disabilities. 

Grade promotion rate 

 

 

 

 

The baseline survey shows that 75.7% of children in Grade 2 moved on to Grade 3 and this decreases 

slightly to 72.2% for children in Grade 4 moving on to Grade 5.   The data suggests that there are 

important inefficiencies in the basic education system as around a quarter of students who should 

be  moving on from Grade 2 and Grade 4 are not, because they are held back as repeaters or have 

dropped out of primary school.  These figures are much lower in comparison to available national 

data from the MICS which shows Grade 3 and Grade 5 Promotion Rates of 98.8% and 96.2% 

respectively6.  The MICS however notes that there significant differences in rural and urban areas 

and within poor to better off areas.  

The Grade 3 Promotion Rate is even lower in complementary education areas at 68.0% indicating 

that there is a higher level of repetition or drop-outs in schools in these areas, highlighting the 

importance of MEC focus in ethnic areas.  Schools in these areas include both schools run by Ethnic 

Education Departments such as the KIO Education Department where the medium of instruction is 

the local ethnic language, as well as government schools which teach in Myanmar.  The problems for 

                                                           
6
 (Ministry of Health, Lao Statistics Bureau, UNICEF, UNFPA, 2012, p. 102) 

Grade 3 Promotion Rate is the proportion of children who are in Grade 3 this year and were in 
Grade 2 last year 

Grade 5 Promotion Rate is the proportion of children who are in Grade 5 this year and were in 
Grade 4 last year 
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education in these areas are further compounded by (i) access for children who live in mountainous 

areas, (ii) poverty, (iii) social and cultural factors, (v) instability and conflict and (iv) differences in 

levels of understanding in the medium of instruction among children from homes where other 

ethnic languages are spoken.   
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Primary school completion 

 

 

 

 

The Net Primary Completion Rate of 14.1% is very low in comparison with data from the MICS of 

54.2%7.  It is also in contrast with the Gross Primary School Completion Rate of 72.3% which 

indicates that the majority of children in the last grade of primary school in the survey sites are over 

the official age of nine years.  Various factors may lead to poor performance on this indicator, 

including low quality of schooling, discouragement over poor performance and the direct and 

indirect costs of schooling.  In one focus group discussion, the participants noted that students loose 

interest in school because they have to work after school and thus do not have time to complete 

homework; consequently they fall behind in their studies.  The low figure for school completion is 

consistent with national findings that geographical location and socio-economic status play an 

important role on whether children complete primary school on time or not8.  

Literacy and numeracy levels 

Key stage literacy and numeracy levels are a key MEC outcome indicator.  Literacy and numeracy 

levels of Grade 3 and Grade 5 students were determined using a modified Early Grade Reading 

Assessment (EGRA) and Early Grade Math Assessment (EGMA) tool9.  The details of the EGRA and 

EGMA are described in the main baseline report. 

Literacy  

Reading ability was assessed by giving students a short passage and counting the number of correct 

words the student could read within a minute.  After reading the passage, students were asked to 

answer 4 questions about the passage.   Each question was given a score of 25 for a maximum score 

of 100.    

The average reading scores for all students is 92 words a minute and the average comprehension 

score is 50.  As expected, Grade 5 students performed better than Grade 3 students.  However, 

about 23% of Grade 5 students were not able to read a Grade 3 level text with desirable fluency and 

only 38% of Grade 5 students were able to get a perfect score for reading comprehension of Grade 3 

level. 

Overall, the assessment showed that although most students are able to read, many are not able to 

understand what they read, even at Grade 5.   

                                                           
7
 (Ministry of Health, Lao Statistics Bureau, UNICEF, UNFPA, 2012, p. 45) 

8
 (Ministry of Health, Lao Statistics Bureau, UNICEF, UNFPA, 2012, p. 45) 

9
 EGRA is an individually administered oral assessment of foundation literacy designed as an inexpensive and 

simple diagnostic of individual student progress in reading (edddata II, USAID, 2014).  EGMA is an oral 
assessment designed to measure a student's foundation skills in numeracy in the early grades (RTI 
International, 2014). 

Net Primary School Completion Rate is the proportion among children nine years old who are in 
the last grade of primary school  

Gross Primary School Completion Rate is the proportion of children of any age who are in the 
last grade of primary school over children of age nine years  
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Chart 4: Grade 3 Reading and 
Comprehension Scores 

 

Chart 5: Grade 5 Reading and 
Comprehension Scores 

 

 

Chart 6: Literacy Test Scores by Language Background 

Chart 6 illustrates that the score of the literacy test is lower for both reading and comprehension 

when the language the children speak at home differs from the language used in schools.  Although 

the effect of language background on reading appears to be smaller (and is not statistically 

significant in Grade 3), their comprehension abilities are considerably lower when children do not 

speak the same language as the teachers in the classroom. 

Contrary to the results from other studies, the survey showed that children without ECCD 

experience are better at reading than those who have ECCD experience.  As the survey did not 

collect any detailed information about the students or the type of ECCD experience of these 

students, it is not possible to explain the difference in findings.   

Numeracy 

For the mathematics test, students were asked to answer four questions, one each on addition, 

subtraction, multiplication and division.  All these concepts are taught in Grade 3.  Each question was 

given a score of 25 for a maximum score of 100.    

The mean score for numeracy in Grade 3 is 52.4 and Grade 5 is 70.9.  There is no significant 

difference in scores by gender in both grades.  While most students were able to answer the 

addition and subtraction questions correctly, the majority of students had difficulty in calculating 
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multiplication and division, even in Grade 5.  About 70% of students in Grade 3 could not go beyond 

simple addition and subtraction problems, and only about 34% of students in Grade 5 could answer 

all questions correctly.  Mathematic abilities usually go beyond understanding of concepts, and 

involve practical application of the concepts; consequently, rote learning which is often used in the 

Myanmar education system will not help the students to achieve a high level in mathematics. 

 

Chart 7: Mathematics Scores 

ii. Primary level education services 

Qualitative data on primary schools was collected from 13 primary schools in 4 townships for 

projects on complementary basic education -- Moemauk in northern Kachin in 1 border village and 2 

IDP camps; Kunlong in northern Shan; Pekhon in southern Shan and Hlaingbwe in Kayin state.  Of the 

13 schools, 7 are government schools in ethnic regions and 6 are non-government schools supported 

by the community or Ethnic Education (Departments) Organizations.  In one site in Pekhon township, 

the school data was collected in one community school while the caregiver/teacher questionnaire 

was administered in a different school in an extended village in the same survey site.  Partial 

information is thus available about each of these schools. 

In Kachin and Shan states, the communities are primarily of Kachin and Wa ethnicity.  In Pekhon 

township, the communities were Kayan while in Hlaingbwe, they were of Kayin ethnicity. 

Access to services 

Enrolment data from the schools shows that there are more boys than girls in all grades of primary 

school expect in Grade 1.  Enrolment numbers decline after Grade 3.  This data should be 

interpreted with caution due to the small number of schools visited. 

Most schools have a code of conduct and written rules and regulations for students' behavior.  Only 

one school indicated that gender equality is a part of their code of conduct.  Four primary schools 

mentioned that they did not accept all children who wanted to enrol in the 2013-14 school year but 

did not give any reason for this refusal. 

There were 59 children with disabilities reported in the schools visited, with significantly more boys 

with disabilities than girls.  However, only one of the schools has a specific strategy or action to 

encourage children with disabilities to enroll in schools.  Half of the schools mention that they give 

special attention to those with disabilities but no specific strategy or action is in place.   The majority 

of the children with disabilities are in the IDP camp.  Fortunately, many of the teachers interviewed 

in those schools have received training on inclusive education for working with children with 

disabilities.  However, most teachers in other schools have not received training on inclusive 
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education.  

Generally no fees or contributions are collected from children in primary schools.  Of 12 schools 

from which data was collected, only two principals indicated that fees were collected from the 

families.  One school is a church-based primary school which collects 54,000 Kyats per child per year 

and the other one is a government primary school in a remote village in Kayin State, which collects 

50,000 Kyats per child per year.  This appears to be a relatively significant amount for a primary 

school but there is no information on why the fees are collected. 

The average distance to primary schools visited for the furthest students is about 3 miles with the 

majority of schools within 30 minutes from students’ homes and most children walking to school.  In 

three schools, students need more than an hour to get to school.  All schools are open 

approximately six hours per day, five days a week.  Only one school operates with flexible school 

hours.  

Learning environment 

The majority of school buildings and classrooms in the government schools are permanent buildings. 

However, of the four schools managed by Ethnic Education Departments, two in Kachin have a mix 

of semi-permanent and temporary buildings while the two remaining schools have temporary 

buildings only.  Almost all the schools have a roof (partly) made out of iron sheets, and about half 

have their school walls and floors made out of concrete/brick.  Nine of the schools have buildings 

and classrooms which are accessible to children with a disability. 

Most schools have enough student desks, student benches and blackboards although there are 

fewer desks, chairs and cupboards for teachers.  Out of 12 schools from which data was collected, 

only two schools gave information on whether the school has a playground or not.  Of these, only 

one school has a playground.   

The schools use a variety of drinking water sources including tube wells, ponds, rainwater and 

streams.  The schools surveyed in Moemauk and Kunlong do not use any drinking water source and 

children bring their own drinking water.  Four of the schools which provided data on water 

treatment indicated that they use straining to treat the water and two primary schools do not treat 

the water at all.  The majority of the schools store the water in a cover pot or bucket and but most 

do not provide cups.  

Only about half of the latrines in all the schools are functioning and three quarters are flyproof.  

Three primary schools do not have any functioning latrines at all.  In one school there are only four 

toilets shared among 100 students.  Four schools only have shared latrines for boys and girls.  Five 

schools do not have any hand washing facilities at all and only three schools have water and soap 

available all the time.  

Teaching and learning approach 

Of the 12 schools where data was collected on the medium of instruction, eight use Myanmar as the 

medium of instruction and four use an ethnic language as the medium of instruction 

(Kachin/Jingphaw and Lhaovo).  Of these four schools, one school uses the regional ethnic language, 

Jingphaw as the medium of instruction while the children speak Zaiwa as mother tongue.   

Of the 18 teachers interviewed in these schools, four do not speak the mother tongue of the 
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children in their school, including one teacher who speaks only Jingphaw while the children speak 

Zaiwa.  In general, teachers use the mother tongue of the children in the classrooms if they are able 

to speak the language.  Of the 12 teachers in schools where Myanmar is the medium of instruction, 

six use the children’s mother tongue in conducting activities.  Of these teachers, almost all use 

mother tongue for explaining concepts and ideas and giving instructions, simple classroom 

interactions and for story-telling, while about half use it to teach songs and rhymes.   

The teachers who speak Myanmar say that they also introduce Myanmar language to their children.  

They do this by teaching songs and rhymes, giving instructions, explaining concepts and ideas, 

classroom interaction and story-telling.  However, three teachers interviewed from the non-

government schools do not speak Myanmar language so they do not use Myanmar with their 

students. 

 

Chart 8: Teacher's Language of Instruction in Ethnic Children Majority Schools 

Some of the teachers refer to the child centered approach (CCA) when asked about what type of 

teaching methods they use in their classrooms.  However, most of them refer to CCA as the use of 

teaching aids such as posters, drawing and real objects while they are teaching.  The most frequently 

mentioned methods are verbally explaining concepts to the students, telling stories, poems and 

songs, group woks and discussions, practical experiments for science, and question and answers.  

Despite the inability to identify specific teaching methods, the teachers interviewed reported that 

there is active involvement of students in learning activities.  The majority reported that children 

sometimes work in a group to complete a learning activity as well as help each other out and share 

their work in the classroom for learning activities.  All the teachers use discussions and questions in 

the classrooms.  This is rather contrary to the findings of a study on the CCA practices in primary 

schools conducted by UNICEF, which concludes that Myanmar's primary school teachers use just 

nearly 4% of lesson time with pupil-centered forms of learning like group work10. 

                                                           
10 (UNICEF, 2014) 
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Almost all teachers including those who do not have any training at all indicate that they prepare 

lesson plans, of which almost half prepare this on a weekly basis and all of them follow their lesson 

plans.  Only two teachers from one school do not prepare lesson plans. 

About two thirds of the teachers make use of learning materials but all of them say they do not have 

enough materials.  Less than a fifth of the primary school teachers adapt the materials for children 

with disabilities.  Most of the teaching learning materials that the teachers refer to are posters and 

charts, pictures and drawings, models, real objects, and blackboard and chalk. The teachers in the 

non-government schools can identify a wider variety of teaching methods and materials.  Of five 

untrained teachers, four could not identify any teaching materials at all. This shows how important 

initial teacher trainings are and the impact of the training on the classroom practices of the teachers.  

Assigning some responsibilities to the students has been a tradition in the schools of Myanmar.  All 

the schools both in the government and non-government systems assign some daily duties to the 

students, the most common tasks of which includes cleaning of classrooms and other facilities such 

as toilets, arranging desks and chairs for class activities, and fetching and preparation of water for 

both drinking and toilet use.  In the government schools, these responsibilities are assigned in teams 

which are established under the school council. In the non-government schools, similar team 

assignments are made but the students are delegated to identify their own leader for the tasks.  In 

these schools, the students are also asked to assume responsibilities beyond basic classroom chores, 

and helping the teachers by checking attendance of students, collecting and distributing students' 

works, facilitating group studies, and taking care of classroom materials. 

Almost all teachers conduct some form of assessment to monitor progress of their children monthly 

or as needed.  Oral and written tests are the most common methods of assessment.  Monthly tests 

are a prevalent form of assessment in the majority of the schools.  Some of the teachers also use 

observation, lesson-end tests, homework and daily oral tests as well.  Some teachers also mention 

that assessments cover children's understanding about lessons, their learning ability and creativity, 

health and hygiene status of the children, group work and sports participation, and their personal 

characteristics, attendance and obedience. 

All head teachers organize meetings with the teachers either monthly or weekly.  At most of the 

schools, the principal or School Management Committee observes classrooms while a teacher is 

teaching.  The frequency of observation is for most of the schools daily.  However, teachers in two 

schools in Kunlong have never had a principal observing their teaching during the 2013-14 school 

year.  In the same year, more than half of the teachers reported that the principal provided guidance 

once or twice to them. However, even though the principals are observing classes frequently, 

provision of feedback and guidance is rather limited. 

Teacher recruitment and training 

In general, a school has on average about five to six teachers of which about 90% are female.  This 

number includes the general workers in the government schools who are working as teachers.  The 

schools in the camps for internally displaced populations (IDPs), which are attached to secondary 

schools, have significantly more teachers, some of whom are volunteer teachers.  One school has 66 

teachers, of which 14 teach in the primary school.   The largest school has a total of 87 teachers.   

Out of eight teachers who left the schools in the last year, five were volunteers working in the IDP 
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camps.  For other teachers, the reasons for leaving were to get married, transfer to another school, 

retirement, and moving out of the area.  

None of the schools have teachers below 15 years, with the youngest teacher being 17 years of age. 

About half of teachers passed matriculation and have more than 3 years’ experience as a teacher. 

The majority of teachers in non-government schools are those who have completed Grade 10 but 

the majority of teachers in government schools are either university graduates or are at the 

undergraduate level.  

Most of the teachers have received various forms of training from the government, NGOs and Ethnic 

Education (Departments) Organizations.  However, only a handful of the teachers have received 

mentoring support from mobile training teams, or refresher training in the last year.  The schools 

supported by the Ethnic Organizations have received more teacher training and follow-up support.  

For instance, in the non-government schools supported by the Ethnic Education (Departments) 

Organizations in Kachin and Northern Shan areas, about 90% of teachers have been trained and 10% 

of them have received refresher training last year. However, the trainings are rather short, generally 

about one to three months.  In the schools visited in Southern Shan and Kayin States, more than 80% 

of the teachers have never been trained and none of the teachers have received any mentoring 

support and refresher training even though most of these schools are government schools.  

In remote regions, schools find it difficult to recruit qualified teachers who are willing to stay.  

Conflict, which is still on-going in some places has a significant impact on schooling.  In one school in 

Kunlong, the community noted that education had been neglected for many years in their village: “It 

looks like everybody is sleeping with regards to education.”  The school only had one teacher and 

had to close when there was no teacher.  It has recently been recognized as a government school 

and two new teachers have been assigned to the school, one who is a full time government staff and 

one paid on a daily basis.   

Community involvement 

Almost all schools make arrangements for teachers to meet the parents of their students.  However, 

the data did not indicate how many teachers met parents in the last school year.  In the government 

schools, almost all teachers tried to meet parents but it is difficult to verify if they did from the data. 

All the schools, except one, mentioned that they encourage parents to be involved in school 

activities.  However, the majority of the schools do not have any specific strategies or efforts to 

promote parental involvement. In most cases, giving an awareness raising talk in the PTA annual 

meeting and/or ceremonial occasions is the only way of encouraging parents to support their 

children’s education.  There are a few schools where teachers meet parents of children with poor 

performance. 

The community usually contributes financially or physically to provide labour for construction 

although in most areas, schools do not raise funds from parents as they are very poor.  They may 

however seek donations from richer community members for activities such as prize giving to 

outstanding students and sports competitions or for new buildings, fencing, toilets and water supply.  

In many of the communities visited, the Church plays an important role in supporting the schools.  

Some of the community schools are managed by the Church. 
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In focus group discussions, the respondents noted that there is variation in who attends parents 

meetings. In some areas, fathers dominate even though mothers are the main caretakers while in 

some areas mothers are the ones who attend school meetings.  This may be dependent on local 

cultural norms, when school meetings are held and the interests of the school 

principal/Management Committees.   

School management 

The management of the schools is generally done by the school principals.  Most of the schools have 

a PTA and school management committee.  The involvement of these bodies in actual management 

of the schools appears to be limited.  The principal is usually the Chair of the committees and leads 

most of the activities of these school bodies.  These bodies usually include parents, teachers, 

village/ward administrators and other community leaders.  It was noted that often, the same 

individuals are on all the school bodies. 

In the schools in the IDP camps, the members of the School Management Committees are assigned 

by the authorities and are linked to the camp management committee – the Chair is an Education 

Department officer, the school principal is the Secretary and remaining members are block 

headman, other government authorities, church leaders, parents and members of the women’s 

association.  Parents are selected from among those who have an interest.  Meetings are organized 

monthly by the principal and all members attend as “we have nowhere to go”.   

In other areas, School Management Committees and PTA members are selected by the community 

and usually include the village headman/administrator, 10 household leaders, church and village 

leaders, parents and teachers.  Most committees are led by the principal and other members 

provide support as needed.   

For the government schools, both recruitment and decisions on staff entitlement are usually done 

by the government authorities like the government education department and township education 

officer. For the non-government schools supported by the NGOs and Ethnic Education 

(Departments) Organizations, recruitment and decisions on entitlement are generally made by the 

organizations.   Only in one church-based primary school, the School Management Committee gets 

involved in those decisions.  

Class assignment is done by the principal or the principal together with teachers. There are no 

schools where the School Management Committee is involved in such decisions. 

In 2013-14 school year, these bodies met on average about 4 times, and most of the issues discussed 

are general situation of education of the children in the school and the need for support from 

families and communities, infrastructure improvement of the schools, financial matters including 

collection of fess in some schools, the need for furniture and other school supplies, and disciplinary 

issues in the schools.  Very few schools include specific actions and plans for improvement of 

learning outcomes of the students.  No school mentioned strategic action plans for improvement of 

the schools.  Decisions are disseminated by word of mouth or through the 10 household leaders.   

The schools usually keep a wide variety of records concerning the information about the children in 

schools.  For government schools, the type of records they keep are similar to each other, and the 

main records are Student Identity record (probably meaning admission register book), attendance 
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and leave records, records of disciplinary issues, and examination results and report cards.  

However, the system in the non-government schools is slightly different.  They keep records of 

student characteristics and individual student's performance and participation in the class and 

school activities, apart from attendance and test scores. 

Only three of the primary schools have funds raised by the PTAs and School Management 

Committees in the last school year. In government schools, primary education is now free and the 

government provides textbooks, exercise books and school uniforms.  Funds raised are mainly used 

for school infrastructure improvement and giving prizes for outstanding students. Common needs 

for schools are school furniture such as tables and chairs, fencing, water and sanitation, play 

materials, playground.  Teacher salaries are low and in some areas, housing for teachers is an issue.  

In one school in Kachin, the school enrolment has increased from 400 to 2000 students due to influx 

of internally displaced populations even though the school is not recognized as an IDP school 

because it is not in an IDP camp. 

About half of the schools received training on school management; the training was conducted by 

the government for government schools and by the NGOs for the others.  The main topics discussed 

were: child rights, child protection, gender equality, and to a lesser degree school management, 

disability inclusion and other topics.  One school received leadership training and school 

management is part of it.  Members of the School Management Committees however noted that 

they have not received any training.  Most are willing to receive training in topics such as school 

management, community mobilization, parenting education, report writing and financial 

management.   

In the government schools, there are two teachers who have been trained to be a trainer while 

there are six in the non-government schools that have been trained as trainers. 

V. Children with Disabilities 
Although information on children with disabilities is included in the relevant sections above, this 

section presents specific findings on education services for children with disabilities.  The study 

sought to ensure the inclusion of children with disabilities in the household survey which covered all 

MEC partners.  Consequently, the household sample was boosted to ensure that an adequate 

number of households with children with disabilities were interviewed.  A specific component on 

disabilities was included in the household questionnaire but it is recognized that there were many 

limitations in the study in this area as there was limited expertise to adequately identify and assess 

these children, in particular children with learning disabilities. 

The Comprehensive Education Sector Review of 201311 indicates that there are currently no clear 

criteria for judging children with disabilities, including the degree of disability and there is a need to 

establish individual learning achievement/targets according to an individual’s degree of disability.  

Currently, children with disabilities tend to attend public schools.   

Among the children with disabilities surveyed, 16.2% had a hearing disability, 8.5% a seeing 

disability, 30.0% a physical disability and 23.8% a learning disability.  The higher number of children 

                                                           
11

 (Ministry of Education, Government of Myanmar, 2013) 



23 

with a physical disability may be because the survey sites included many remote and fragile 

environments exposed to past conflict and instability.   

iii. Educational attainment for children with disabilities 

The Net Primary Enrolment Rate for children with disabilities, 81.9%, is comparable with that for 

other children.  Apart from this indicator, it is difficult to assess educational attainment for children 

with disabilities due to the lower level of reliability of the data resulting from the smaller sample 

size.  In general, however, the indicators for children with disabilities tend to be lower than the 

overall figures for all children combined.   

While the Net Primary Enrolment Rate for children with disabilities is comparable with that for all 

children, the data indicates that a large percentage of these children do not attend school regularly.  

The household survey showed that only 22% of children with disabilities attended school for at least 

80% of the time in the previous month.   

iv. Education services for children with disabilities 

The household survey found that only about 18% of children with disabilities get extra help within 

schools regardless of the kind of school.  Most children with disabilities take the same examinations 

as other students under the same conditions.  As a result children with disabilities tend to do less 

well when compared with regular children in school.  There is lack of consideration for each disabled 

student to study according to his/her degree of disability including an appropriate support system 

and evaluation for these individuals.  

In general, interviews in schools showed that most schools do not provide access for children with 

disabilities and most teachers have not been trained to work with such children.  In some areas, 

some teachers noted that this is because they do not have children with disabilities in their schools 

but this begs the question of why these children are not in those schools.  

v. Household and community factors affecting education for children with 

disabilities 

Despite the barriers noted, the study showed that a majority of people surveyed have positive 

attitudes towards schooling for children with disabilities.  Seventy eight percent of total households 

interviewed responded positively to 2 of the 3 questions: whether children with disabilities should 

go to school; whether they should be integrated in regular schools: and whether they should get 

special help in regular schools.  The positive attitudes were also reflected in focus group discussions 

where respondents noted that there is no discrimination against children with disabilities. 

VI. Conclusions 
The following are some of the key implications of the findings of the overall survey for consideration 

by MEC for further study and in the development of its programme with its partners. 

1. The study shows that there are positive attitudes towards schooling for children with disabilities 

in the community and enrolment for children with disabilities in primary school is comparable 

with that of other children.  However, it appears that children with disabilities are not attending 

school regularly and education attainment is somewhat lower than other children.  This is likely 

because although children with disabilities are being accepted into regular schools, most 
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teachers have not been trained to work with these children.  Most teachers do not adapt 

materials for children with disabilities and no additional assistance is provided in the classroom.  

Furthermore, there are no accepted tools for assessing and thus identifying children with 

disabilities, in particular those with learning disabilities.  MEC should support its partners to pilot 

models for inclusive education which can be promoted for wider acceptance in the government 

education system. 

2. The study shows that children who speak the same language as that used in school have better 

comprehension rates highlighting the importance of mother tongue instruction in schools.  The 

majority of the households interviewed consider it important to learn mother tongue, as well as 

Myanmar and English in the ethnic areas.  Many of the schools supported by the MEC in the 

ethnic areas are government schools with Myanmar as the medium of instruction.  The MEC 

should consider supporting partners to: 

a. Develop methods and materials for teaching Myanmar as a second language to 

students in ethnic areas.  Currently, the same teaching methods and materials used 

for teaching Myanmar to Myanmar students are used with ethnic children.  As a 

result, ethnic children may learn to read and write Myanmar but do not necessarily 

understand the language. 

b. Support schools to introduce and strengthen methods for teaching of ethnic 

languages in schools where Myanmar is the medium of instruction. 

c. Provide support for use of mother tongue in the classroom for explaining concepts 

and instructions where Myanmar is the medium of instruction.  This may include 

supporting teacher assistants and adapting teacher recruitment policies to ensure 

that there is a teacher who can speak the language of the children in each 

classroom. 

3. Many of the children in school are over-aged indicating late entry into school and high repetition 

rates.  In addition to tracking net enrolment rates, MEC should assess the gross enrolment rates 

to better understand enrolment levels in schools.  Furthermore, MEC should support partners to 

better understand why children are starting school late in order to be able to better address this 

issue.   

4. Although there is a relatively high primary school enrolment rate, the study shows that there is a 

high drop-out rate particularly in secondary school and there are many children who are not in 

school.  While there is community support for education for out-of-school children, the coverage 

and enrolment in non-formal education centers visited is very low, particularly for girls.  MEC 

should support its partner working with out-of-school children to identify the barriers for 

attending non-formal education, particularly for girls in order to increase its coverage. 

5. A number of indicators from the study are not consistent with the findings from other studies, in 

particular the lower reading ability of students who have attended a pre-school in comparison 

with those who have not, as well as the high percentage of children in first grade who have 

attended a pre-school.  MEC should carry out additional studies to better understand the 

reasons for the differences. 

6. Most of the schools have inadequate facilities.  In particular, there is a need to improve water 

and sanitation facilities, particularly in non-government schools.  MEC should consider providing 

support for these areas to its partners. 

7. Although there appears to be significant community involvement in school management bodies 

and Parent Teacher Associations, these bodies have a minimal role and most of school 
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management is led by the school principal.  MEC should support partners to find ways to better 

promote community involvement, for example in extra-curricular activities. 

8. The survey found that most schools have inadequate funds and fees are currently being 

collected in pre-schools limiting accessibility by some children.  In order to better understand 

financial management and financing needs in non-government schools, including in community 

and Ethnic Education Department schools and non-formal education centers, MEC should 

support a cost and financing study in collaboration with its partners. 
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Annex A: Baseline values of MEC indicators12 
Baseline indicator Boys Girls Children 

with 
Disabilities 

Total Indicator definition 

Impact Indicators      

Net primary enrolment rate 83.6% 86.2% 81.9% 84.9% Percent of children 5-9 years who are enrolled in primary school 

Gross primary enrolment rate 108.9% 106.8% 105.7% 107.8%  Percent of children of any age enrolled in primary school over the 
children 5-9 years 

Grade 3 promotion rate 76.9% 74.6% 66.7% 75.7% Proportion of children who are in Grade 3 this year and were in Grade 
2 last year 

Grade 5 promotion rate 72.2% 72.0% 54.5% 72.2% Proportion of children who are in Grade 5 this year and were in Grade 
4 last year 

Outcome Indicators      

Net primary school completion rate 12.1% 16.5% 6.7% 14.1% Proportion among children nine years old who are in the last grade of 
primary school 

Gross primary school completion rate 63.0% 82.7% 53.3% 72.3% Proportion of children of any age who are in the last grade of primary 
school over children of age nine years 

Transition rate to secondary school 89.8% 83.3% 90.9% 86.4% Percentage of children in the first year of secondary school (Grade 6) 
this year who were in the last year of primary school the year before 
(Grade 5)  

Net secondary enrolment rate 37.2% 43.1% 27.5% 40.2% Percent of children 10-15 years who are enrolled in secondary school 

Gross secondary enrolment rate 42.9% 51.2% 30.4% 47.1% Percent of children of any age enrolled in secondary school over the 
children 10-15 years 

Early Childhood Development      

Net intake rate in primary education 48.7% 45.7% 63.1% 47.2% Percent of children in the first grade of primary school (Kindergarten in 
Myanmar) who are of the official primary school-entrance age (5 
years) 

Gross intake rate in primary education 158.5% 152.0% 200.0% 155.2% Percent of children in the first grade of primary school (Kindergarten in 
Myanmar) of any age over the children of 5 years 

Early Child Development Index
13

 70.6% 77.4% 86.7% 73.6% Percentage of children who are developmentally on track in at least 
three of these four domains -- literacy-numeracy, physical, social-
emotional, and learning domains 

                                                           
12

 The figures in red have a higher standard error due to the smaller sample size for the calculation of the indicator.  This means that the estimate has a lower level of 
reliability. 
13

 See main report for a full explanation of Early Child Development Index. 
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Baseline indicator Boys Girls Children 
with 
Disabilities 

Total Indicator definition 

Children with Special Needs      

Percentage of children with disabilities who 
attend primary school with at least 80% 
attendance  

16.7% 

 

35.7% 

 

NA 22.0% Percent of children with disabilities with at least 80% attendance at 
primary school in the previous month  

Results Indicators      

Early Childhood Development      

Percentage of children currently in the first 
grade of primary school who have benefitted 
from an ECCD intervention 

58.5% 

 

62.2% 

 

76.3% 

 

60.3% 

 

Percent of children in first grade (KG) who attended pre-school during 
the previous school year 

Net ECCD enrolment ratio 22.3% 23.3% 21.4% 22.7% Percent of children 3-4 years who are enrolled in a pre-school 

Gross ECCD enrolment ratio 34.8% 37.0% 28.6% 35.8% Percent of children any age enrolled in a pre-school 

Percentage of households with school-going 
children where one member has attended 
parenting education training 

   8.6% Percent of households with pre-school aged children where one 
member has attended parenting education training 

Percentage of respondents who have positive 
attitudes towards parenting practices 

   89.3% Percent of respondents who have 2 of 3 positive attitudes towards 
parenting practices (physical punishment, time for play, equal 
opportunities for girls for schooling) 

Complementary Education      

Grade 3 promotion rate in complementary 
education system schools 

68.6% 67.4% 66.7% 68.0% Percent of children in Grade 3 in 2013-2014 school year and were in 
Grade 2 in 2012-2013 school year in complementary education project 
townships 

Percentage of households where an adult has 
had contact with the school  

   12.1% Percent of households where an adult has had contact with the school 

Children with Special Needs      

Percentage of respondents with positive 
attitudes towards inclusive schooling for 
children with disabilities 

   77.7% Percent of respondents with at least 2 of 3 positive attitudes towards 
children with disabilities (ability to attend school, integration into 
regular schools, special help in regular schools) 

Out-of-School Children      

Percentage of respondents with positive 
attitudes towards education for out of school 
children 

   93.2% Percent of respondents with 1 of 2 positive attitudes towards 
education for out of school children (ability to receive non-formal 
education, knowledge of non-formal education facilities) 

 


